
T
E

A
C

H
E

R
 

P
A

G
E

S

iCopyright © 2014 National Math + Science Initiative, Dallas, Texas. All rights reserved. Visit us online at www.nms.org.

English
NATIONAL
MATH + SCIENCE
INITIATIVE

 
 
ACKNOWLEDGMENTS
Digital Image. “The ‘Art’ of Discussion (AKA 
Argumentation).” Woodstock-TowneLake Patch. 
19 October 2013. Blog post by John Pennell. http://
woodstock.patch.com/groups/cross-roads-of-faith/p/the-art-of-
discussion-aka-argumentation

Elements of 
Argumentation
A Guide to Using the 
Student Resource

ABOUT THIS RESOURCE
Recognizing the elements of argumentation and their 
interrelationships is a key aspect of analyzing and 
evaluating the effectiveness of an argument. Students 
who understand the function of claims, concessions, 
counterarguments and rebuttals will create more 
successful arguments in their own writing.

This resource provides students with a breakdown of 
the elements of argumentation to use when analyzing 
as well as creating arguments. These elements are 
not necessarily found in any particular sequence, nor 
are all of them included in every argument. However, 
if a concession, counterargument, or rebuttal is 
included, students can further evaluate whether the 
evidence is relevant and the reasoning is sound. 

As global citizens, students need to recognize the 
presence of a writer’s or speaker’s bias when reading 
a text or listening to a speech, which may come 
in the form of qualifying statements or unspoken 
assumptions. This resource provides examples drawn 
from selected texts to illustrate each element of 
argumentation.

This resource is included in Module 6: Crafting an 
Effective Argument.
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 English—Elements of Argumentation

TEACHING SUGGESTIONS

Beginning with Grade 6, many college-
readiness standards require that students 
trace and evaluate an argument and the 

specific claims in a text, distinguishing claims 
that are supported by reasons and evidence from 
claims that are not, ultimately assessing whether the 
reasoning is valid and the evidence is relevant and 
sufficient by grades 9-10. Depending on the grade 
level and ability of your students, you may want to 
focus on only one element at a time and introduce 
additional elements over the course of the year. If 
possible, provide students with a full text of a speech 
or written passage that can be used for analysis 
and then can be revisited as other elements are 
introduced.

Counterargument: If younger students have difficulty 
forming a counterargument, the following terms of 
concession and counterargument may be helpful to 
use until they feel more comfortable with the more 
sophisticated versions of counterargument such as 
those shown in the examples.

Terms of concession and counterargument:
● I concede that . . . ; however, . . . .
● Yes, . . . , but . . . .
● I recognize that . . . , but I must point out that 

. . . .
● Although I agree that . . . , I doubt that . . . .
● While it is true that . . . , we must remember 

that . . . .

You can have students work in collaborative learning 
groups to imitate the examples that are provided on 
the Student Resource, using a topic from your own 
curriculum or from current events. Then they can 
share their imitated examples under the document 
camera. In addition, you may direct students to 
AmericanRhetoric.com to seek out other texts that 
can be analyzed for their elements of argumentation. 
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Elements of Argumentation
Student Resource

When performing an analysis of an argument, it is helpful to know the elements that enable writers to 
effectively present and support their claims. Use this page as a resource to help in your analysis and writing 
an argument. The bold portions in the examples below illustrate each element of argumentation.

Element Example
Claim: a debatable or 
controversial statement the 
speaker or writer intends to prove 
with evidence

“Within the past week, unmistakable evidence has established the fact 
that a series of offensive missile sites is now in preparation on that 
imprisoned island. The purpose of these bases can be none other 
than to provide a nuclear strike capability against the Western 
Hemisphere.” 

—President John F. Kennedy
“Cuban Missile Crisis Address to the Nation”

Call to Action: a request or 
petition by the writer to move the 
reader to take action on an issue

 “What can we do about it? Short of destroying all television 
sets, computer screens and video games, I’d suggest at least one 
countervailing therapy: good reading, vast quantities of active or 
passive reading–and reading which is, in part, guided by a child’s 
caretakers. No other available resource has such a record of benign 
influence on maturation. Give every child you cherish good books–
human stories—at every conceivable opportunity. If they fail to 
read them, offer bribes—or whatever other legal means—to help 
them grow their own imaginations in the slow solitude and silence 
that makes for general sanity.”

—Reynolds Price
“The Great Imagination Heist”

“Nerds and geeks must stop being ashamed of who they are. It is 
high time to face the persecutors who haunt the bright kid with thick 
glasses from kindergarten to the grave.”

—Leonid Fridman
“America Needs Its Nerds”

Concession: a respectful 
acknowledgment of an opposing 
viewpoint 
(By recognizing and fairly 
summarizing an opposing 
viewpoint, the writer or speaker is 
seen as logical and fair-minded.)

“Although most students try to keep up their grades, there is a 
minority of undergraduates for whom pursuing knowledge is the top 
priority during their years at Harvard.”

—Leonid Fridman
“America Needs Its Nerds”

Counterargument: follows a 
concession and strongly counters 
or refutes the opposition’s 
evidence

“Although most students try to keep up their grades, there is a 
minority of undergraduates for whom pursuing knowledge is the 
top priority during their years at Harvard.”

—Leonid Fridman
“America Needs Its Nerds”
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Qualifier: word or phrase that 
limits the claim, such as usually, 
sometimes, in many cases, etc.

“Many students are ashamed to admit, even to their friends, how much 
they study.”

—Leonid Fridman
“America Needs Its Nerds”

“Most high-school graduates have spent more time watching television 
than they’ve spent in school.”

—Reynolds Price
“The Great Imagination Heist”

Rebuttal: showing the opposing 
argument to be weak or wrong

An employee recently was disciplined for being late to work repeatedly 
during one month. The following is a student sample: 

“Because I live 20 miles north of Dallas, my commute requires 
me to take the busiest of all freeways to work. With the 
additional construction that began during this month, my 
route has been restricted from four lanes to two lanes, causing 
additional delays. I have tried various routes by way of side 
roads, but those proved to be even slower. My child must be 
dropped off at day-care no earlier than 7:00 a.m., so leaving 
earlier is not an option.”

Unspoken Assumption: the 
writer’s belief about the attitudes, 
values, or knowledge possessed 
by readers or the audience 
(What does the writer assume the 
audience will know or believe?)

“The epidemic of adolescent obesity is more complicated than having 
the willpower to turn down french fries or ice cream; abundant ads 
targeting children, the availability of fast food, and the elimination of 
recess in schools to allow more time for core subject instruction are 
also factors that contribute to the prevalent problem.” 

—Lois Weiner
“Challenging Deficit Thinking,” 

Educational Leadership, September 2006, p. 42

The unspoken assumptions in the example are that
• society actually cares that children are obese.
• society is open to solutions for the problem. 


